mm——  TecXVOAOY1KO Tunua

] [ [TavemioTno Emommuwv
Kunpov ATOKATACTAONG

AtyAwoool MaBntec: Nwc dtakpivoupe tnv TUTKN
Awookn Avarmtuén amo Tt FAWOOLKEC N/ Ko
MaBnolakec AUCKOALEC

Ap. Mopia Kapnavapou, Kadnyntpia AoyortaboAoyiog
Ap. Ocobdbwpa Nanaotedpavou, ELdk6 Ekmatdeutiko NMpoowrniko
TuAuo Emotnpwyv ATtoKaTAoTooN G

Texvoloyko Mavemniotrpto Kumpou



Meplexopeva

1. Eloaywyn

2. Opillovtac tn Alyhwaootia - Turikn AtyhAwoon Avarmtuén

7

3. T\WOOLKEC AlaTapaXEC

\

r

4. Avarmtuén As€lotntwy MNpoappatiopou - Mabnolakec AUGKOALEC

\.

r

5. Awakplon NMwaooknc Altatapoxnc amo NMwookn Atadopa

\

6. 2tpatnylkeg Yriootnpéng AlyA\woowv Mabntwv peca otnv taén

r

7. Zuumepaopoto

\.




1. Eloaywyn



Evpwnn kot MoAvyAwoolia

Map Legend

B 55% - 100%
B 20% - 54%
. 20% - 39%

0% - 19%

H mAsloPnoia twv Evupwrmaiwv

(54%) eival moAUyAwaooot:

* 19%: diyA\woool
® 25%: Tpeic YA\WOOEC
® 10%: 4 ] meEPLOCOTEPEC YAWOOEC

)

Eurobarometer, (2018): Europeans and their languages 3



2TATLOTIKA otoxeia yia tn Ay/MoAvyAwooia ota
Kunpraka ZxoAeia

AyMoAuvylwooia ota Kumplokd oxoAeia:

4 )

M To 21% twv padntwv ota dnpéota
Snuotika oxoleia tng Kumpou Sev £xouv
™V eAANVLKA WS UNTpLkr YAwooo (Y,

2025).

# MapOpoLa TTOCOOTA EKTLUWVTAL KOl
ylo tn 6evutepofabuta ekmaidevon.

\ J

4 )

# Ye épeuva tou 2010-2011 ~26% twv
pabntwv mpoépxoviav amnod Mol UyAwooa
nieptBaiiovra.

\ J

4 N\
M KOpreg xpec kataywync: OL TpWTEC
TEVTE W PE G OLTIO TLG OTIOIEG TIPOEPYOVTOL

oL LaONTEG/HaOATPLEC PUE LETOVAOTEUTIKT
Blroypadia ota Anpotikd IxoAeia gival n

Jupla, n EAAGSa, n Pwoia, n Poupavia
katn Oukpavia.

\ J

0 akoAouBoc nivakac napoudialel To NOCOTTO TWV PABNTWV/PILYV Mou JEV £XOUV TNV EANNVIKN O KNTPIKNA

yAQOOQ Ta TEAEUTaia NEVTE XpoOvia oTa AnpoTika ExoAsia:

ZxoAkn Xpovia Ap. pabnrav/piav nou
dev £xouv TRV eAAnVIKR
0¢ NpwTH YAWooa

2020-2021 8291
2021-2022 8144
2022-2023 8985
2023-2024 10288
2024-2025 11067

Ynnpeaia Aiadiktiou kal Enikoivwviag - Ynoupyeio Naideiag, ABAnTIoHoU kai NeoAaiag

MocooTo(%)

15,9
16,3
17,8
20,0

21,5



ETITOKTLKN OLVAYKN VLA EVIUEPWON & TTEPALTEP W
eknaidevon

P
OMo kol meploocotepol ekmoatdevuTKoL Kot AoyortaBoAoyol kahovvtal va

Slaxelplotouv alldLad ov eKTiBevTaL O TIEPLOOOTEPEC O Hia YAWOOEC.
\_

AN

>
H eAAewpn kataAAnAnc eknaidevong Kol EVNUEPWONC UTTOPEL val

odnNynoeL o€:
\_

e XaunAa 1 vPnAd mocootd Sayvwonc YAwoolkwyv dtatapayxwyv o€ diyA\wooa ratdla ar’
OTL OTOUG LLOVOYAWOOOUC OUVOLLIAALKOUC TOUC.

e EopaApévec oupPoulecg mpocg Tic SiyAwooec/TOAUYAWOOEC OLKOYEVELEC OXETLKA UE TN
dlatipnon tn¢ YAwooag KANpovouLac Touc.



JUOTAOELC arno EmayyeApotikouc ZUAAOYyoUC

>UAAoyolL AoyomtaBoAoywv/AoyoBeparmevtwy o Evpwrn,

Apeplkn kot AuotpaAia TTpoTELVOUV 0ONYLEC OXETLKA UE TNV
nopoxn umnpectwy npoc diyh\wooa matdia.

e European Association of Speech and Language Therapists
e American Speech-Language Hearing Association

e |nternational Association of Communication Sciences and
Disorders

e Speech-Language & Audiology Canada
e Speech Pathology Australia




Juotaoelc ano EmayyeApotikouc ZUAAGYyouC

Mnv anoBappuvete TN
dwyAwooia: H
dlatnpnon/evioxuon TN UNTPLKNAG
yAwaooag eivat wdpeAn kat dev
«TIPOKOAAE» dlatapaxec:
uTtootnpiléte evepyd tn xprnon tneg
OTO OTITLKAL TNV KolvoTnta.

Zexwpiote «dladopa» ano
«dLatapaxn». Pawvopeva ortwe
evaillayrn KwodiKwv Kat
HETABANTOTNTA ava TTAaic o eival
TUTTIIKA oTn dlyAwaoaoia- pnv ta
epHNveEVETE WG TtaboAoyla.

A&loAoynote o€ OAEG TG YAWOOEG
TTOU XpPnotpottolel To tadi (ottou
elval eplkTo).

ZuvepyaoTteite Pe dleppnveicn
diyAwaoooug SLPs yia dikaln
tpocBaocn Kat akpLpn
aéloAoynon/mapeupfaon.



2. Opilovtoc tn Aly\woola —
Tutukn AtyAwoon Avartuén



MetavaoteuTtiki Blroypadia

{ ModLd e PETAVAOTEUTLKN Bloypadia: }

e Opilovtal w¢ ta radla mou €xouv Ta Lo PLwoel
LLETOVALOTEVUCN ] €XOUV LETAVOOTEC YOVELC.

e Juxva epdavilouvv nPOcOeTeC eKTTAUOEUTIKEC AVAYKEC TIOU
ouvdEovTal Pe epmodLa (T.x. xapnAn emapkeLla otn yYAwooa
NG Xwpoc urtodoxnc) n/kat epmelplec Stakploswv

e EvOExeTOL VO AMALLTOUVTOL OTOXEUMEVEC EVEPYELEC VLA TNV
£vTar TOUC, OE CUVADELD UE TIC EVPWTIOKEC OTPATNYLKEC.

10



AlyAwooia

TLelvow n
SiyAwoota;

lKavOTNTA VAL ETILKOWWVEL KOVELC 08 U0 YAWOOEC E
KATIOLOL OTOLXELWON EUXEPELA OE OAEC TLC
KaBNUEPLVEC TTEPLOTAOELC.

Ow teplocotepol Siyhwaoool dev €xouv amoAuta LOEC
LKOLVOTNTEC OTLC SUO YAWOOEC TOUC.

AEN eival «6Uo uovoyAwaooot o€ evoa atouo». O
SlyAwoooc €xel eva povadiko, oAOKANPWEVO
YAWOOLKO cvoTNnUa.

11



AlyAwooia

Tavtoxpovn diy\woolia Atadoyikn Syhwooia

e H Touto)pOovn KOTAKTNON e Otav n 'l paBaivetal
Twv 6uo YAwoowv (1t.X., npwtn katn M2 otn
eva rtoidl ou elvalt rtatdkn nAwkia (.., eva
ektelBetal ota EAANVIKA riodi mou phael Pwotka
Kol T Pwotka oo Tt Kol eKTiOeTONL MpWTN dopa
LEPQ TNC YEVVNONC TOU). ota EAANVIKA OTav TTAEL

VNTILOLY WYELOD).

12



Awooca kKAnpovopuac, mtAstoPpnoiac &
kuptapyxn: Opiopol

Mntpwkn YAwooo/MAwoca KANPOVOULAC:

* H yA\wooa mou peTtadideTal 0TnV OLKOYEVELO ATTO TIPONYOUUEVEC YEVLEC KOl OUXVA Elval
ILELOVOTLKH) OTO EUPUTEPO KOWWVLIKO TEPLBAANOV.

Mwooa mAsloPnodiog:

e H kuplapxn YAwooo TN KOWwviog/KpATOUC TToU XpnoLomoLeitatl otn Snuoota {wr, otnv
eknaidevon kot ota MME.

Kupilapxn yYAwooa (atoptkot oltAntn):

e H YAwooo oTnv omoia Eva ATopo EXEL TN LEYAAUTEPN EVXEPELO KOL XPON: UITOPEL va
OUMTIITTEL ) OXL e TN YAwooa rAsloPndlac.

13




@Duolooyikec Alepyaoiec otn AiyAwoon
Avantuén

EvaAAlayn Mwootkou Kwowka

e H evaAlayn KwdLka elval n mpaKTikn tTng HeTafaonc LeTaéL SUO YAWOOWV KATA TN SLAPKELO LOLC
OUVOMLALOLG, CUXVA HETOEL TTPOTACEWVY N GPACEWV.

e Elval pla puolodoylkn Kot cuotnuatikn Stadkaoio mou SLEMETOL A0 YPAUATIKOUC KoL
KOLVWVLKOUC KALVOVEG.

e Napadewypa: «MpeneLva puyw Twpa, my meeting starts in five minutes. Oa ta MoV LLE apyoTEPA. »

Npodopd/Dwvoroykn AAAnAentidpaon

e H mpodopad tn¢ piog yAwoooac emnpedlel tnv AAN YAwooa xwpic va onuaivel Statapoaxn.

AwayAwoowkn Metadopa

e [poppatikec Aopéc/nxo/Ae€Aoylo tn¢ piag yAwooac emnpealouv tnv aAAn (r.x., oslpd Aé€swv)

14



Mapayovtec mov enmnPeAlOUV TNV AVARTUEN TNG
delTEPNC YVAWOOOLC

H avantuén twv yAwoowv eéaptatal ano:

e HAwia €kBeonc os pia HeUTeEPN YAwooa (1.)., tote ektEOnKe to maldi otn deltepn YAwooo)

* Moootnta £€kOeonc otic U0 YAWOOEG (TT.X., TOOEC WPEC akoUVEL TNV KABe yAwooa)

e Mowotnta £€kBeonGg otic SUo YAwooeg (.., T YAwoolka epeBiopata mou dexetal to maldl oe
KdBe yAwooa)

* JTAOELC KOl KLvNTPO WE TPOC TNV KaBs yAwooa

¢ KowwviLKo-0lKOVOULKO UTTOBaOpo otkoyEvelag (TT.X., LOPPWTLKO emimedo, YAwWOOLKN)
ETIAPKELA)

e BaOuog cuvaderag twv Vo yYAwoowv (r.x., EkBeon oe SUo YAwooec pe akdapntiko
ouotnua ypadng)

15



Atoplkeg Aladopeg otnv Avamtuén
AwyAwooliag

Ta 6iyAwooa natdla armoteAovv pLo tepoyevn opada
OUYKPLTIKA JE TO LOVOYAWOOAL.

AUTN N €ETEPOYEVELO TIPOKUTITEL ATIO TIOWKIAOUC TTAPAYOVTEC OTO
VAWGOGOLKO TOuC TIEPLBAAAOV KOl OTLC YAWOOLKEC TOUC LKALVOTNTEC.

H etepoyevela autn ToVieL TN onUAoLa TNC OUVEKTIMNONC TWV
Sladpopwv napayoviwyv kata tnv dtadikaoia tnc aéloAoynonc.

17



2tadla Nwaoowkne Avantuénc ota AiyA\wooa

ModLa

d Ta diyl\wooa nadid nov ektiBevrtat oe U0 YAWOOEC amod th yevvnon
TOUC akoAouBoUvV tapopoLa TTOPELA AVATITUENG E TAL LOVOYAWOOQ,
ouxva eridelkvuovtac Tic idlec detlotntec Ko ot SUo YAWOOEC o€
kaBe otadlo (Bedore & Peiia, 2023).

1 Etoug

BaBlopa kal mapaywyn AxXwv.

AvTtI6poUV 0TOL OVOHLOTA TOUG
KoL 0€ QTAEC EVTOAEG KAL OTLG
6U0 YAWOoOEG.

1-3 Etwv

Epudavion tTwv mpwtwv Aé€swy
KL OXNUOTLOUOG QTTAWY
poTacewv. Eival ouvnBeg va
QVOUELYVUOUV AEEELS amo TIG

3-5+ Etwv

Au€avetaln ouveldnronoinon
NG XpNong kabe yAwooag Ue
StadopeTtikoug avBpwrmoug. Ot
TLPOTACELG yivovTal TLo
oUVOETEC KAl N YPOUUOTLKA

U0 YAwooeq.

BeAtLwveTal.

18



Mowot eival SiyAwooot;

Ta SilyhMwooa rtatdLa propet va 6eixvouv SLadbopeTIKN EMAPKELDL

LETOEL TWV YAWOOo WV

® TOOO WG TPOG TN Hopdr) XPNong tng yAwooag (m.x.,
nPodopLKoc, ypartoc Aoyoc)

® 000 KOl WC MPOC TLC OLAPOPETIKEC YAWOOLKEC OOLEC TNC KAOE
vAwooac (ouvtaén, popdoloyia, pwvoloyia, onpactoloyia).

(Papastefanou, Powell & Marinis, 2019; Kambanaros, 2008)

19



A\wookeC Emdooelc Tumika AVOTTTUCCOMEVWY
AiyAwoocwv Madiwv

4 )
XapunAotepec emidooelc oto Ae€LAOYLO, OHWC OTav uTtoAoyileTal To As€AOyLo Twv SiyAwoowv Kal ot SU0 YAWOOEC

TOTE €XOUV IOPOUOLEC ETILOOCELC UE AUTEG TWV LOVOYAWCOWV.

\_
-

XapunAotepeg emMIOO0ELG OTN YPOULHOTLKA.

\ J
4 )

XapunAotepeg emtdoOoELG oTn cUVTALN.

\ J
4 )

MNapopowa i/kat upnAotepeg embooelg otn pwVoAOYLKN ENiyvwon.

\ J
4 )

Napopoleg n/kat uPpnAotepec emOOOELC OTNV ETMAVAANYP N LN-TIPOYHATIKWY AEEEWV.

\ J
4 )

Mapopoleg r/kat v PnAoTepeC eTUOOOEL OTNV avayvwon As€ewv (amokwdikomnoinon).
\_ J

(Bedore & Peia, 2023; Melby-Lervag & Lervag, 2014)
20




Mu0Bot kat AARNBeLec yia tn AtyAwooia

Muboc¢

\_

~

H dwyAwoola

TIPOKOAEL
VAWOOLKN
ouyxuon.

/

AANNBeLa

-

\_

Ta dlyAwooa rtatdla
LUTTOPOUV Va dLAKPivouv
TOUCG NXOUG TWV

Non aro Tov TPWTO
XPOvo (W ¢ TOUC.

~

VAWOOWYV TTOU €KTiBevTal

/

21



Mu0Bot kat AARNBeLec yia tn AtyAwooia

Muboc¢

a2 , )
Elvat puolko ta

diy\wooa rtadla
va epgdavidovv
VAWOGOLKN
KaBuotepnon Kat

OTIC OVO YAWOOEC.

AANNBeLa

-

\_

H diyl\wooia dev armoteAst
aLtiol YAwooLKAC

dlatapayxeC, Lmopouv va

YAWOOEC.

~

kaBuotepnonc. OAa ta radLa,
QKOMN KOl QU TA LE YAWOGLKEC

LABouv MEPLOCOTEPEC OO HLal

/

22



Mu0Bot kat AARNBeLec yia tn AtyAwooia

Muboc¢

-

\_

Ta mawa pe

Ba cuyxuvotouv
TTEPLOOOTEPO AV
eKTEBOULV 0 OLO

VAWOOEC.

~

YAWOGOLKH dlatapaxn

/

AANNBeLa

-

\_

H €kBeon og dvo N
MEPLOCOTEPEC YAWOOEC
dev SuokoAeUEelL

yAwoolkn dlatapaxn o€
oxEon UE Tn pila yAwooa.

~

TEPLOOCOTEPO TA TIALOLA LLE

/

23



Mu0Bot kat AARNBeLec yia tn AtyAwooia

Muboc¢

g Ol 6ilyAwooec A

OLKOYEVELEC TIPETIEL

VOl XPNOLUOTIOLOUV
LOVOo uio YAwooo
av To ratdl Touc

SlayvwoTtel pe AlrA.
oMY He A2

AANNBeLa

-

OL YOVELC TIPETIEL VAL
npoodEpouv mMAovoLa
VAwoolka epeBilopata

(oulntnon Kol
aAAnAenidpaon) otn

~

LNTPLKA TouC YAwooo/C.
\_ /

24



3. TAWOOIKEC AlOTOPOXEC



TAWOGCLKEC AlaTOPAXEC

* Ol NwooLKEC AtatapaxEC cupBaivouv otav €va maldi armoTuyXAavel
VOl OLVOTTTUEEL TLIC YAWOGOLKEC TOU LKAVOTNTEC OTA AVALLEVOLLEVO YLOL TNV
nAwia tou emimnedal.

* H dLayvwon mpoKUTTEL Ao cuvOUACUO:
e eMioNUWV SLAYVWOTIKWYV YAWOOLKWV SOKLUAOLWV
* KAWLKNC tapatiApnong tnc YAwooLkNG eniboong
* NG Kplong tou emayyelpatia (Thordardottir, 2015)

26



TAWOGCLKEC AlaTOPAXEC

Mpwtoyeveic
(tblomaBeic)
VAWOOLKEC

dratapayec:

Entiplovec SUOKOALEC OTNV OMOKTNON, Katavonon rn/Kat mopoywyn
¢ YAwooog riou 8ev opeidovra os AAAN TipwToyev ABnon
(Tt.X., ALoOnTNPLaKn amwAELA, VONTLKY avarnnpia, VEUPOAOYLKN
BAABN, SlaTtapayEC TOU AUTIOTIKOU GACUOTOC), OUTE OE QVETIOPKI)
YAWOOLKN €KBeoN 1 TIOALTIOULKES SLadopEc.

AEUTEPOYEVELC
YAWGOOLKEC
dratapayec:

AwooLKkeC SuokoAiec mou odeilovtatl | cuvdEovTaL ALTIWOWC LLE
AAAN TPWTOYEVN KATAOTAON KoL ATIOTEAOUV OEUTEPOYEVEC
cUuITWpA avutnc (r.x., Bapnkoia/kwdwaon, vonTikn avannplao,
Sdlatapaxn AUTLoTkoU daopatoc, eykepaAlkn mapaiuvon,
VEVETIKA oUVOpoua).

(Bishop et al., 2016;2017; DSM-5, APA, 2013; ICD-11, WHO, 2019 )

27



Avantuéiokn Nwoowkn Aratapaxn (Ard)

4 )

Elval pia veupoavarmtuélakn ditatapaxn

\_ J
4 )

Epndaviletal katd tnv avarmtuélokn nepiodo

G J
4 )

AUGOKOALEC oTNnV Mapaywyn n/Kat otnv Katavonaon tou Aoyou

G J
4 )

H attioAoyia eival teplmAoKn KoL € HEPLKEC TTEPUTTWOELS AYyVWOTHN - YOVLOLOKO
urtoBabpo

\_
Ve

Aev odelleTol o€ VEUPOAOYLKEC SLatapaxeC N VONTIKEC adUVaLIES

G J
4 )

Aev odelleTol 08 YAWOOLIKEC, KOWVWVLKEC KOL TLOALTLOTLKEC SLapopEC

G J

(ICD-11; Bishop et al., 2016;2017; Durkin & Conti-Ramsden, 2012; Leonard, 2015) 28




Avantuéiokn Nwoowkn Aratapaxn (Ard)

Emuttwoelc

* MaBnolakec SuokoAiec (40%-75%)

o DTwxEC aKAONMUATKES EMOOCELC oAV ATTOTEAECHA TWV AOUVOULWY OTN
ypadn KoL oTNV avAayvwon

* MpoBARpaTa CUUTEPLDOPAC
® JuvaloONUaTIKEC SUOKOALEC
e Otwyxn aAAnAemibpaon pe Toug cuvopnAikoug e€attiag tng duokoAiag

OTNV KOWWVLKN Xpnon th¢ YAwooag (m.x., Westerveld et al., 2020; Clegg et al.,
2005; Sices et al., 2007; Paul,2007)

29




zuyxvotnta epdavionc Ara

2 adla o€ KABe tA&n T
TTTT™"7n

)
*TTTRTTTN
otnv Eupwrn (Bishop, 2010; Norbury et al., " TTRTTRN

2016; Tomblin et al., 1997)

Eudaviletol cuyvotepa ota ayopLa

™17
T™r

5.8 ekatoppUpLla tada kol Epnpol

DLD IS A HIDDEN DISABILITY THAT
AFFECTS APPROXIMATELY TWO
CHILDREN IN EVERY CLASSROOM,
AFFECTING LITERACY, LEARNING,
FRIENDSHIPS AND EMOTIONAL
WELL-BEING.
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AlyAwooio kot TAWOOLKEC ALOTAPOAXEC

OtkoAoyko povteAo tou Bronfenbrenner (1979)

MACROSYS TR,
FROSYSTENg
e Tﬂf‘ﬁﬂﬂs%ﬁ‘
: : : : & ¢ cnosysT
* H AwAwoola eivat e&wtepkoc/meptBaANOVTIKOC 5 %ﬁﬁf; “}_#‘Eg‘
' = Child s T
TIALPAYOVTOLC wins g e
Parent s Fpudulis
o ﬂ a::r e S
* AA\G Ol YAWOOLKEC OLOTOPAXEC ELVOL ECOWTEPLKOL ¢ VL A J ‘“""H:%_
TIOLPALYOVTEC. % S
""i"'J'..:.‘:.':uhm“tt':l“'fl
- Apoa, n SwyAwoola Oev elvar Slatapayn oute e st
Uropel va mpokaAecel Slatapaxn.

iy

=

TN
fs amd pleat

[ j'!"_-‘_
%

£ q

I'E:_a

%
:
[
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4. Avamtuén Asélotntwyv MPAUUOTIONOU —
MaBOnolokec AUOKOALEG



Avantuén Asélotntwyv Mpappatiopou

[

Ot pelgtec PISA 2 XapnAotepeg emdooelc madwy kot pripwv
Tou peyaAdwvouv we diyhAwoool (O02A, 2023)

\

\_

e
H katavonon KeWEVOU PECW aVAYVWOoNG TIAPOLEVEL N TILO
EVAAWTN OE AUTOV TOV TTANBUCHO

\_

AN

J
\

MoAAQ SiyAwooa madid dSuokoAgUovTal va EMITUXOUV TIOPOHOLAL

\no)\)\d xpovia ¢oitnong otnv kuplapxn yA\wooa.

ETMESA TWV HOVOYAWCOWY GUVOUNALKWY TOUC QKON KO PETA ATTO

J

Ta diy\wooa roudLa

elvoll EVOC ETEPOYEVNC
nAnOuouog.

AN\

® AUTEG OL LEAETEC YEVLKEVOUV OE
OAOKANPO TOV MANBUGCUO TWV
StyAwoowv/moAUYAwoowv TadLwv.

e Aev Aappavouv urtogn tic StadopEg os:
Kowvwviko urtoBadoo, xpnon tng
VAwaooac¢ kAnpovoutog kat urtootrnpién
uetaé autnc tnc ouadoc natdiwyv (amo
TO OYOA€(0, TNV OLKOYEVELQL).

H moootnta ekBeong Kat
XPNong Twv y\woowv

TOUC UTOPEL vaL
Sladpepel Aoyw
Stapopwv mapayoviwy. 33




AtatoUHEVEC Ag€LOTNTEC VLA TNV AvamTuén Twv
At lotnTwyv MNPOapUOTIONOU

To Movtélo «AAf O@swpnon tng Avayvwaong»

AvayvwoTLKn
Katavonon
Kelpévou

Avayvwon NéEswv Ag€lotnteg

(amokwdikomoinon) Mpodopikol Adyou

(Tunmer & Chapman, 2012)



ElbikeEc MaOnolakec AUCKOALEC

~
OL EAM avadEpovtal o€ pLa veupoavamtuéLlakn kataotoon BLoAoYLKAC MPoEAEUGNC TTOU
EXEL WG ATIOTEAECA ETILHOVEC SUOKOALEC OTNV ATIOKTNON Kol Edpoppoyn akad nUaikwv
\SEELOTﬁrwv—ouvKEKptuéva oTNV QVAYVWOn, TN yparmtn ekppaon f ta Ladnpatka. )
S

OL OUOKOALEC QLUTEC TIPETIEL VOL TIALPOLULEVOUV YLt TOUAQXLOTOV £EL LAVEC, TTOLP AL TN
otoxeupevn dtdaokaAia, Kot va mapepnodilovv onUAvILKA TN oXoALKN r/Kat
\enavye)\uaukr'] AELTOUPYLKOTNTAL. )
4 o , , , , , , )
2 NUAVTLKO €lval OTL ot EAM dev pummopouv va e€nynBouv kaAutepa amo vonTikn avannpla,
atcOntnplakec BAABec (m.x. amwAela akonc n opaonc), YUXOKOWVWVIKEC aVTIEOOTNTEC N
\avenapkr'] SldaokaAla.

J
(Diagnostic and Statistical Manual of Mental Disorders — Fifth Edition; DSM-5, APA, 2013)
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Elbikec MaOnolakec AUGKOALEC

Tpeic KUPLOL EAM pe Sratapoayr oTnv ovdyvwon
uTto-tumol (kowwc amokaloUpevn SuoAeéia)

Twv EMA: , ,
EAM pe datapaxn othn yparen

ekppoon

EAM pe duatapayxn ota poOnpatika
(ouyxva amokaAoupevn ducaplOunoia)



AwyAwooia kot AvucAeéio: Mua MpokAnon;

4 )

H duoAeia elval plta veupoBLoAoyikr QUOKOALA TTov eTtnpeadel Tn
dwvoAoyLKn eTteéepyaaocia Kat Tn yvnun.

N J
4 N

Qotooo, AEN sivat advuvarto: MoAAoi pyabntecg ue duoAefia uyabaivouv ue
emtuxia pyia aAAn yAwaooa.
. J

H evioxuon twv o wvoAoyikwyv de&lOTNTWY oTNV Hia YAwooa (Tt.X., Y\ wooda
KAnpovopiag) yrtopei va BonBnoet kat tnv aAAn y\wooa (1t.X., Y\wooa
\T[?\SLOLIJ ndiacg)
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5. Atakplon Nwooknc Atotapaxng amo
Awookn Aladpopa



Xpuvooc Kavovoc

AUGKOAIEC Mwooky (— ,

o€ ONEZ TIC Awatapoyn | I Awaau\'r’) AvoKOALEC
YAwooec! Awagpopa otn MIA
vyAwooa!




Awookec kKot MaOnolakec AUGKOALEC vs.
A\woowkn Atadopa

* Eilval kpiotlpo va SLakpivou e Tt puoLoAOYLKEC TPOKANOELC TNC EKMABNONC pog SevtepNC
YAwooag amno Ti¢ evOELEELC ULOC TPAYMOTIKN G YAWOOLKN G n/kat padnotakne SuokoAlac.

mmmmw  Duololoyikég Aladikaoieg (Atadopad)

e Avapelén YAwoolkwv KwoLkwv (evoAAayr YAwoolkoU Kwdika).
e [pOUMATLKA AABON TTOU TTPOEPXOVTAL ATTO TN MNTPLKA YAwooa.
* [1Lo apyoc puBuOC amoktnong Ae€lhoyilou ota mpwta oTtadla amoKTnong e E€vne YAwooogc.

Evéeierlg MO avng AuokoAiag (Atatapaxn)

e OL buokoAiec epdavitovral kot otig SUo YAWOOoEC.

* ETtipovec SUOKOALEC oTNV Katavonon Kot mapaywyr Adyou kot ot SUo YAWOOEC.

* [TeploplopEVo AeEAOYLO TTEPAV TOU QVALEVOUEVOU yLa TNV NALKLa Kal ot 600 YAWOOEC.
e Aev BeATiwvovTol CNUAVTIKA LOVO LE TNV EKBEON.

e Apyn mpoodog mapd TNV KATAAANAN urtootAPLEN.
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Awootkec kat MaOnolakec AUGKOALEC vs.
Awoowkn Awtadopd

T eIy Glteleyafoiel e el [Awoolkee/Mabnolakeg AUCKOALEG

HEWWMPEVNC YAWOOLKNG EkBEONC

* AvadepeTtal otnv EPITTTWON OOV To Ttawdi * [Mpokeltatl yla pyla UTTOKELPEVN,
OEV £XEL AKOMN EKTEDEL EMAPKWC OTN veupoBLoAoyiknc buonc Katdotaon
deUTEPN YAWOOA yla VA TNV KATAKTNOEL. IOV £MNPEAZeL TV EMEEEPYAcia TNC
Elval pla mpoowpivr) kKataotaon. . . .
vAwooag n/kat tng pabnong

, , , YEVIKOTEPA.
e BeATLWVETAL CNUAVTIKA PE TOV XPOVO KAl ) S
TNV TPAKTIKA. e Epdavidetatl kat otig duo (N OAeq)
YAwooeg tou tatdlou.
e Ta A4ON eival cUVABWE TEEOBAEWIIA (TL.X. J E('VO.l 8rti|.|ovr’] Kal dev BeATIwveTAL
ETP PO ATIO TN UNTPLKA YAWOooa). HOvo pe tnv EKBean.

e Ta AGBn pmopei va eivatl atuta Kat
CQLOUVETTH).
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Avaykaleg yvwoelg yta AsmtogepnN Kat akpBn avixveuvon
SiyAwoowV mMadlwyV e YAWOOLKEC /KAl HaONOLAKEC
OUGOKOALEC

Turkn YAwoolkn avamtuén

ANPn lotoplkouL we Ttpo¢ to vTtoBabpo tne diyhwooiag (tt.x., PABIQ questionnaire)

J

[AWOGCIKEG VOPHEC KOLVOTNTAC ATOHOU

EEw-yAwooka otolxeia tou atdlou

KouAtoupa Kat TIOATIOPIKEG aéleg ATOHOU

Mia dtapopa otnv outAla n tn yAwooa eéattioc NG KATAKTNONC SEUTEPNC
VAwooac n tnc¢ dtaAektiknc amokAionc éev Gewpeitatl dtatapaxn.
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Kputnpua yia tn Awakpion

[la va KAvoupEe T ocwotn dLAKPLoN, TIPETIEL VA TIAPATNPNOOUHE TIPOCEKTIKA TO Ttaldi oe dladopoug
Topeilg. H ouAoyr tAnpodoplwy eival To KAELOL.

Emtidoon kat otigc Avo
[AWOOEG
Mua tpaypatikr) duokoAia 6a ekdnAwBel Kat
OTn UNTPLKN YAwooa, OxL Hovo otn deuTEPN.
Av 10 Ttatdi SuokoAsveTal HOVO 0T YAwooa

TOU oxoAsiou AAAG TaTtAsL TtEpipnpa otn

UNTPLKN Tou, TuBavotata sival 6epa ekBeonc.

500
150

-200

Exposure Difficulity

PuBpuocgMpoodou
Taaidlda pe eANti €kBeon pabaivouv
YPNyopa HE TNV KAataAMnAn vrtoothnpLén Kau
e€aoknon. AvtiBeta, tatadd e
Habnolakeg duoKOoAieg delxvouv TIOAU TILO
apyo pubpo IPoodou, aKOHA KAl JE EVTATIKN

BonBela.

0

(7}
».%3
Q

DS

Owkoyevelako lotoplko

YTIApXEL LOTOPIKO HaBNCaKWY 1 YAWOOIKWY

OUOKOALWV (TT.X., dUCAe&la) OTNV OLKOYEVELQ;



2uyxpova Epeuvntika Asdopeva

4 )

MetayAwookn eniyvwon: Ta diyAwooa tatdld cuxvd deixvouv eVIoXUHUEVN wWVOAOYIKH/HopdOoAoYLIKN ETIyVWON Kal evatcdnoia otn
dopn TG yAwooag, KATLTTou uTtootnpidel Tnv ypartn tapaywyn Aoyou.

\_ J
4 )
AwyAwookn petadopa de§lotATwyv: AsEloTNTEC OTIWCE N dWVOAOYLIKN ETIyVWON, Ol ypado-PpwVvnUIKEC avTIoTolXieg Kal N HopdOoAoyIKA

yvwon petadpepovral peta&l YAwoowv—LIdlaitepa otav ol YAwWooeg tapouactaldouy Koo cuotnua ypadng rf Soulkd XapakTneLloTkA.

\_ J
4 )
‘EkOeon & Ae§Aoylo: H toootnta/moldtnTa tng YAWoolkng ekBeong oe KAOE yAwooa tpoBAETIOUV TO AsEIAOYLO KAl TNV KAatavonaon.
Metpwvtag KaBe YAwood XwpeLloTtd, To Ae&\oyLo prtopei va paivetal xapunAotepo, aAAd to adpoidovtag to AsELAOYLO TWV diyAw ocowyv
\O‘th OMIAOVUVEC YAWO OECG TTapATNEOUVTAL TTAPOUOLEG ETUO OCELC HE AUTEC TWV HOVOYAW O CWYV GUVOUIARKWY TOUC. )
4 )

AW ackaAia mou amodidet: ZuoTnuatiki ddackaAia ¢ wvoAoyIlKAg ETiyvwong, YPado-dwvnUIKWY AvIloTollwy Kat AelAoyiou Kat oTig
dUV0 YAwooeg 0dnyei o€ KAAUTEPEC DEELOTNTEC AVAYVWONC.

. J

(Papastefanou, Powell & Marinis, 2022)
45



6. ZTpaTNYKEC Yrootnpng AlyAwoowv
MaBntwv peca otnv Taén



Ekrtawdeutikec Epappoyec

Mwc petappalovral ot FewWPNTIKEC APXEC OE MPAKTIKEC OTPATNYLIKEC
yta tnv taén Kot tnv vnootnpién twv diyAwoowv uadntwy;
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Katavowvtac tov Kabe Mabnti: To Mwoowko
MpodiA

Mwootko lotopko: MNote, mou Kal mwe Epobe kabe yA\wooa;

NMwoowkn Ikavotnta: Moo to eninedo otic 4 de€lotntec (oAla, akon, ypadn,
avayvwon) yia KAGE yAwaooa;

NMwoowkn XprRon: MNou, tOTe Kal LE TTOLoV XPNOLUOTIOLEL KABE YAwoOoQ,;

Nwoowkn Ztadepotnta: Bpioketal o€ meplodo kataktnong, eéaoBevnongn
otaBepotntog;

Kowwvikn O¢on & Ztaoelc: Mola n aéio kaBe yAwooag oTo OTitL, To OXOAELO KoL

TNV Kowotnto,;
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Napadeiypota EpwtRoewv npoc MNoveic

[Moleg yAwooeg plAael To Ttadi oag Twpa;

Me 1tola YA wooa viwbel Ttio aveta to tawdi oag;

2€ Trola NAKia elTTE TNV TIPWTN TOU AEEN;

2€ Ttola NAKIa apXLoe va eVWVEL AEEELC yia va PTLAEEL UIKPEC TIPOTACELC;

[Mpwv TNV NAlKia Twyv 3-4, avnouxnodate TToTE yla Tn YAwooa Tov;

2€ Ttola NAia npBe oe etadn pe tnv KAbe yAwooaq,
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ZTPATNYLKEG YrtootnpLéng

2tpatnykeg Yoot piEng otnv Taén 2upBouAecylaloveig

e Anuloupyia evog UTTOOTNPLKTIKOU Kl e >Suvexiote va PIAATE TN YAWOGOA KANPOVOULAG
CUMTIEPANTITIKOU TLEPLBAAOVTOC YA OAEG TIG OTO OTITL.

YAWOOEC. e Eivat ducioAoyiko yia diyhAwooa rtadid va

e Xprjon omTKWY BondnuAatwy Kat XELPOVO HLWV. aMadouv YAwooeg peoa o€ pia culntnon N pia

e XpNOLUOTIOIACTE ATAEC KAt oadeic odnyiec. npotaon (code-switching).

e Mapoxr ETUTAEOV XPOVOU yla ETIEEE Pyasia Kal * Anploupynote eukalpieg EKBeoNG KaL Xpriong
anavinon. KQL TWV U0 YAWOOWV.

o EmtavaldBeTe BAOIKEC AEEELC KAL EVVOLEC OF  EpmAoutiote To tepBAAAOV TOU TIALBLOU HE
dladopetikd Aaiola yia va Bondroste ta gpebiopata kat otig duo YAwaooeg. AuTO PTtopel
TatdLd va aTIoKTACOLV pla 6Tabe pry BAaon va ephapBavet BiAia, akvidia, tpayoudia
Ae€loyiou. Kal Bivteo otnv KaBe yA\wooa.

e EvBappuvon tou tatdlov Kal TNG OLKOYEVELACG * NpoopEpete oTo TtALdL EVKALPIEG VA PANCEL UE
TNC XPNoNG KAt Twv OV YAWOGOWV. ATOMA TIOU HIAOUV TN YAWOOA KANPOVOULAC AAAA

Kal TNV Kuplapxn y\wooa.

® SUVEPYOAOia PE TOUC EKTTALDEUTLKOUC Kal
AoyoBepareuTeCG o€ TIEPITTTWON avnouxiag.
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OdeAn diyhAwaooiog

'vwoTtikr Avartuén

AKATAAANAWY avTLIdpACEWV.
eEusAléia ZkEPNG: BeATlwpévn tkavotnta emiAuong poBANUATWY Kal dnNULou pyLkA ¢ okEPNC.

: eEvioxupeve g EkteAe otikeg Astoupyieg: KaAutepeg defloTnTEg EAEYXOU TNG TIPOCOXNG, EVAMAaYNG HETAED EPYACLWY KAl QVACTOAN G

FAwoolkn Avamtuén

*OdpENN: AuEnpevn LKAVOTNTA EKPABNO NG VEWVY AEEE WV KAL YAW O OWV.
e[Awootkn EueAEia: Ikavotnta evaAiayng HeTa&l yAwoowv (code-switching).

Kowwviko-Zuvaltonuatikr Avantuén

| *EvouvaioBnon: KaAUTepn KaTavonon TwV TIPOOTITIKWY KAt CUVALGONHATWY GAAWV.
e[loAttiop ik EvatoBnoia: KaAUtepn katavonon kat avtiAn n dladope KWV TIOAITLIO WY KAl avOpwTtwy.
e>uvalobnuatiki Ekdppacn: Enidpacn otn cuvaioBnuatikr Ekppacn PEcw dAPOPETIKWY YAWCCWV.

Akadnuaikn Emtidoon

eBeAtlwpéveg As€lotnteg Avayvwongc: KaAutepeg emid 0oeLg 0TNV avayvwon.
eEvioxupévn Mvnun Epyaociag: BeAtiwpévn pvnpn epyaciag yla akadnuaikn etutuxia.

H diwyAwoaoia npoogEpet povadika mAeoveKTAUATA OTNV AVATTTUEN TWV
atdtwy.
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7. ZUUTIEPACLLOTOL



Zuvoyifovtag: Baowka Znpeia yia tnv Tagn

AntodUyete tTi¢ MeVIKEVOELC

e Kabe SiyMwooocg pabntnc eivat
HovadLKOC. AnNULOUPYNOTE Eva
AETTTO UEPEC YAWOOLKO TIPOodIA Kot
yvwplote Tov pabntn oog.

H avantuén tng unTtpekng
YAwoooag eivat OspéAiog AiBog

e Mnv anoBappUvete T XpHon TG
UNTPLKN G YAwooac. Mua toxupn L1
untootnpilel Tnv ekpnadnon tng L2 ko
KOTQL OUVETTELA TLC aKAONUOLKES
eMOO0ELG TOU pabntn).

H AwyAwooia givol
MAgovéKTnpa

e EvioyUeltn yvwotikn eveAiéia.
Avadeifte tnv afla AWV TwV
YAWOOWV KAl TIOALTLO LWV OTNV TAEN
oa.

Avayvwpiote tnv NpoondBeia

* AwoTE XpOVO Kal UTIOOTAPLEN.
Xpnotuomnotrjote cadelc, SOUNUEVES
Kall oAU -alo0ntnpLakeg pedbodouc
StdaokaAiag.
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Kevtpiko Mivuppa

mamm  AlODOpeTIKOTNTA, OXL EAAELUHOL

e H etepoyEvela 0TI YAWOOLKEC HeELOTNTEC TwWV SiyAwoowv radlwv eivot
QVOLLEVOULEVN AOYW TWV SLAPOPETLKWY EUTIELPLWYV TOUC.

e CTIUTTWOELC

e [Mapdyovteg Onwc nALkia €KBeoNC, TAL TTOCOTIKA KOl TTOLOTIKA EpeBiopata Tou
ektiBetal eva madi kaBopilouv to TIC EMIOOCELC TOU.

e H £kBeon oe pa deutepn yYAwooo AEN gival attia YAwo oKWV 1}/ KoL ETILKOWVWVLIOKWV
Slatapaywv.
e Alatpnon ¢ YAwooog KANPOVOouULAG.

H kabBe yAwooa eivat onuavtkn!
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2toxol Emopevnc Zuvavinong

XpNon EYKUPWYV EpYAAEiWV avixveuong dilyAwoowyV Ttatdlwy HE
VAWOOLIKEC N/Kal paBnolakeg OUOKOALEG HE TIPAKTIKA
apadeiypata

Edappoyn dlapopoTtoltnUEVWY oTPATNYIKWY dldacKaAlag yla
EANVIKN w2

2UVEPYOOLa OXOAEIOU—OLKOYEVELAG—ELD LKWV ETTAYYEALATIWY yLa
OALOTLKN UTTOOTNPLEN
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Xpnoweg lotooeAideC

http://www.enl.auth.gr/me2glosses/index.html

* https://www.naplic.org.uk/dld/

e https://www.europarl.europa.eu/RegData/etudes/BRIE/2019/642207/EPRS BRI(2019)642207 EN.pdf

* https://www.asha.org/public/speech/development/The-Advantages-of-Being-Bilingual/

* https://www.youtube.com/watch?v=VZjuEjE088s&t=3198s&ab channel=MultiMindITN

e https://www.bilingualism-matters.ppls.ed.ac.uk/

e http://www.hanen.org/Helpful-Info/Articles/Bilingualism-in-Young-Children--Separating-Fact-fr.aspx
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